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This policy should be taken as part of the overall strategy of the school and operated within 

the context of our vision, aims and values as a Church of England School. 
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Curriculum Intent 

 To ensure the children have the skills and knowledge to be able to access 

real life problems with a zest for enquiry and confidence and through 

collaboration. 
 

Curriculum Aims  
 The aims of Wembdon St. George’s Church School reflect those of the 2014 

National Curriculum for maths, which are that children: 

  Become fluent in the fundamentals of Mathematics, including through 

varied and frequent practice with increasingly complex problems over time, 

so that pupils have conceptual understanding and are able to recall and apply 

their knowledge rapidly and accurately to problems  

 Be able to reason mathematically by following a line of enquiry, 

conjecturing relationships and generalisations, and developing an argument, 

justification or proof using mathematical language  

 Pupils can solve problems by applying their Mathematics understanding to 

a variety of routine and non-routine problems, with increasing 

sophistication, including breaking down problems into a series of simpler 

steps and persevering in seeking solutions.  

 

School Aims for the teaching of Mathematics: 
 to promote enjoyment and curiosity of learning through practical activity, 

exploration, investigation and discussion; 

 to understand the importance of mathematics in everyday life. 

 to develop children’s ability to move between concrete, pictorial and 

abstract representations fluently and confidently. 

 to promote confidence and competence with understanding and using 

numbers and the number system; 

 to develop the ability to solve problems, often using appropriate models and 

images, through decision-making and reasoning in a range of contexts, and 

other curriculum areas; 

 to develop a practical understanding of the ways in which information is 

 gathered and presented; 

 to explore features of shape and space, and develop measuring skills in a 

 range of contexts; 

 to enable children to select and use a range of mathematical tools and 

strategies effectively. 

 to equip children with the mathematical language needed to understand 

problems and explain their methods and reasoning. 
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Implementation 

The school follows the National Curriculum 2014 and the associated Programmes of 

Study. 

 

The school is committed to a Mastery approach. We define this as, “an expectation 

that as many children as possible will meet their Age-Related Expectations (ARE)in 

each year group through a curriculum that allows children to master one skill or concept 

before they move onto the next”. We are committed to using a range of images and 

models to support learning, in line with the ‘White Rose Schemes of Learning’. Part-

Part-Whole images and Bar modelling form a foundation for thinking and reasoning 

about Mathematical concepts and problems. This approach has begun in Key Stage One 

and will progress through the school each year. 

 

The length of time that a topic or unit may be taught is flexible, based on the 

complexity of the area of study and the needs and abilities of the learners. Medium 

term plans show the learning sequence and expected timings, but these are flexible. 

More important is that, true to the Mastery approach, children are given time to learn 

and master skills with confidence. Some units may take more time than planned, others 

less, and this will vary each year. 

 

It is expected that teachers would adopt a mixture of whole class and guided group 

teaching. Groupings are flexible to allow children to progress at their own rate, and at 

different rates. A concept may begin with whole class teaching, and then throughout 

the unit, progress into smaller guided groups based upon the outcomes of assessment 

and the needs of the children.  

 

Arithmetic 

Under-pinning this learning is the acquisition of basic skills – fluency in the 

fundamentals of Mathematics. At Wembdon we define this as recall of number bonds 

and times tables, knowledge of the 4 operations – addition, subtraction, 

multiplication and division, and reliable methods of performing these that are 

appropriate to the age of the child. The school’s Calculation Policy shows these 

methods in more detail. 

We see these skills as a key tool for learning. There is an expectation that these skills 

will be actively taught and practiced in school frequently, in conjunction with other 

mathematical concepts taught. It is also common to ask children to practice these skills 

for homework. 
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Children’s Work 

From Year 1, children use squared Maths books and they are taught to write one 

number in one square. Neat presentation of their work is expected. However, this is not 

to be confused with ‘perfect work’. We expect children to make jottings and rethink 

their ideas. Making mistakes and correcting them is a key part of learning. As well as 

correct answers, we expect to see evidence of working and reasoning, to show that 

children are working in sufficient depth. 

 

Homework 

There is an expectation that children will have regular Mathematics homework. The 

amount and frequency will be in line with their age, ability and the priorities of learning 

in their class at the time. 

 

Feedback and Marking 

There is an expectation that work will be assessed to inform teaching for the next 

lesson. Feedback can be given in many forms – verbal comments, mini- plenaries during a 

lesson, marking, and in planning for and teaching the next lesson. It is our policy that 

feedback should be meaningful, manageable and motivating, with quality rather than 

quantity being the driving force. Feedback should enable children to make progress.  

 

Marking may be in the form of ticking correct work, asking children to correct errors 

and providing comments for encouragement or improvement or challenge. More details 

of specific expectations can be found in the Feedback Policy. 

 

Assessment 

We understand that different children will learn at different rates. Planning and 

teaching will be informed by daily formative assessment. Wherever possible, 

misconceptions will be corrected during the lesson, later in the day, or addressed in the 

next lesson. 

 

In addition to this, more formal assessments will be made to enable teachers and 

children to have an overview of their learning. There are many published resources that 

are available to use in school, such as Rising Stars assessments. Teachers may also 

devise their own assessments that closely match the objectives taught. 

 

Summative assessment will be against the AREs and recorded termly. At the end of the 

year, teachers will also make a judgement as to the Depth of Learning of each area to 

give an overall summary of the child’s achievement in Mathematics.  

 

In Year 2 and 6, judgements are made against statutory standards. (Interim Targets in 

2016). Children in Years 2 and 6 will take part in Statutory testing (SATs). 
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Reporting 

All result of National tests and assessments are reported in line with current 

requirements. 

 

Reporting to parents takes place termly – in Parental Consultations in the Autumn and 

Spring Terms and in a formal written report in the Summer Term. These reports meet 

current requirements for reporting to parents. 

 

Monitoring and Evaluation 

The effectiveness of this policy will be monitored by the Maths Subject Leader and 

the Senior Leadership team. 

 

Special Educational Needs 

Wherever possible the curriculum will be adapted to make it accessible to as many 

children as possible so that they can reach their AREs. This may mean differentiated 

resources, teaching strategies or materials.  

 

For some children it may be necessary to teach concepts from year groups lower than 

their chronological age. In this case the SENCo will be aware of this need and this will 

also be noted at Pupil Progress Meetings. 

 

In some cases, an intervention will be planned to help a child catch up or tackle a 

specific misconception. 

 

Equal Opportunities 

All children should have equal access to the curriculum, irrespective of race, 

background, gender and capability. 

 

 

 
 


